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ABSTRACT 

This study sought ho determine the extent to which 
Canadian universities and colleges provided courses for the 
prof essional preparation of reading teachers and specialists, A 
questionnaire sent to all relevant institutions ravealed that most 
elementary education prograins included reading within language arts 
course^,^ Developmental reading was included in one^half of the 
programs^ corrective reading in one-third* One^half of the secondary 
edueation programs included developmental reading while one--fifth of 
these programs included corrective reading. Eight graduate programs 
offered courses recommended for reading specialists. Discussion and 
recommendations follow the presentation of the data. (Author/TO) 
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Recent yiars have witnessed a marked incraasf In the 
number of Instructional methods and materials designed to 
faellitate the teaching of rtadlng CAulcerman, 1971 j Chall, 1967) 
In an .attempt to determine the relative ef f ectivenesF of 
different methods for reading Instruction in the first grade, 
Bond and Dykstra coordinated an extensive series of studies. 
On the basis of their findings, they concluded: 

Future research might well center on teacher and 
learning situation characteristics rather than method and 
materials. The tremendous range among clasprooras within 
any method points out the Jmportance of elements in the 
learning situation over and above the methods employed. To 
improve riading instruction, it is necessary to train better 
teachers of reading rather than to axpect a panacea in the 
form of materials (1967, P. 123) . 

Other research suggests that the conclusion of Bond 
and Tinker is valid for reading instruction in the intermediate 
grades as well as the first grade. In a longitudinal study, 
Hoyt and Blackmore (I960) atudled factors which could account 
for the growing dlsorepanQy which they found between reading 
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achlevemerit and reading expectaney score? among fifty seventh 
grade pupils during their years in school. At the seventh 
grade I about 85?^ of these pupils v/ere achieving belovj their 
expeotefl level In read ing * On th^ has is of the Ir obser vat ions 
of tiachlng practices and interviev/s with teachers | the 
investigators concluded tliat '-the most decisive factor-' in 
determining the reading achievement of these pupils was 
"the kind of instruction offersd the chaidren in the Intermediate 
grades (p# 165).*' Morrison and Perry (1959) reported similar 
findings in a study of trends In reading retardation and 
accelsration amoni I5OO7 pupils in grades three through 
eight* Reading retardatiDn and acceleration vere determined 
by cooiparlHons between pupil reading grade level and actual 
grade placernent. The investlEators found resdlng retardation 
to increase with grade level while reading accelsratJon 
decreased. V/hen teaching procedures were evaluated and 
compared with pupil reading achievement 5 the lnve.9tigatQrs 
concluded that Inferior teaching was related to low pupil 
achievement. 

Recognition of the importanee of teacher effectiveness 
to reading achievement has prompted sustained interest In 
the preservice preparation of reading teachers. On the basis 

of their comprehensive survey of the college and university 

-*■ __ 

preparation of future reading taachers In the United States i 
Austin^ Kenney, and Gutmann (1961) concludid that many 
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clasfiroom teaehirg were not adequately prepared to teach 
reading. More recently^ Hoeder (1971) determiiier! that 89:^ 
of United States colleies and universities offering uour.^es 
In elementary educatlnn required future elementary teachers 
to take a cour.^e in the teaching of reading* However^ he 
cautlnned that since 16/S of the Institutions surveyed eomblned 
their course in the teaching of reading v;lth another methods 
course (usually languagi arts) 3 the effectiveness of these 
oourses In preparlnE future rending teachGrs may be limited. 

In Canada, the^ Irrportance of the prof esf?lonal prepsration 
of reading teachers has been recognized for over a decade. 
In 1959? Norton reported the findings of an informal survey 
of the pre service preparation and subsequent performance of 
Cenadlan reading teaQhers. She oonoluded that "the teaching 
of reading in most of our Canadian classrooms lags far behind 
research (p^ M-l)," Two major reeor^mendatlona emerged from 
her study. The first was for longer and more efLective periods 
of preparation for prospective reading teachers* The second 
recomrrendatinn wa? for more and better prepared supervisors 
of reading. One year later 5 Lanpard (1960)5 In d@ scribing 
problems in training future reading teaehers in Canada 5 
emphasised the need to develop ''coordinated and articulated 
rerdlng programs for students in training (p. |7)." She also 
pointed to an overemphasis on the training of primary reading 
teachers at the expense of needed training of Intermediatf 
and secondary reading teachers. 
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The relationship between the prGservice preparation of 
Canadian readlnR teachers anci the reading achievement of 
their pupils has hesn Indicfltad by the. findings of a study 
conducted In Alberta by Tetley and Janklnson (196^). Data 
on forty-nine teachers and 957 pupils ware obtained from 
school reeorda in ordflr to investigate the ef:'eet of a numbar 
of teacher characteristics on pupil rsadlne achievament in 
grades fourj five, and six. An a'nalysis of covarianca 
produced "fairly conclusive evidence (p. 3)" thnt specialized 
preservice traininf In teaching reading (defined as courses 
taken beyond a general introductory course in reading) was 
positively related to teacher ef f ect ivensFP as determined 
by pupil achievenisnt in reading. 

Although Canadian elucators havg recognizQd the Importance 
of the professional preparation of rGadlng teachers and 
specialists for all levels, little information is available 
to Indicate the capability of Canadian universities and 
colleges to provide this preparation. The purpose of this 
study was to determine the extent to v/hich Canadian universities 
and colleges offering undergraduate .and graduata programmes 
in tQacher education provided courses for the prbfesslonal 
preparation of reading teachers and specialists. 

Method 

Population ■ 

The institutions survayad were the forty-one Canadian 
universities and collages, which offered undergraduate and 
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graduate programrres in education leadinio; to cartlf Ication 
by 'the provincial departnients of education In their resDective 
provinces * These i^nt itut 1 nn? are located in all ten 
provincef and were Identified by reference to publloatlnns of 
the 4s^ocletlen of U^lveraltles and Colleges of Canada (1970) . 
and the Ontario Department of Collegie and UniversltlGS (1971) • 
Data Gathering 

During the' 1971''72 academic year^ a quest lonnarie was 
designed and sent to the dean or head of the departrtent of 
education at each Inst Itut ion, Th^^^^t lonnalre sollelted 
information conoernini the undergraduate and graduate 'level 
course requirements and electlves in reading education and 
in related areas offered at their institutions. The 
questionnaire was designed to include the minimum standards 
for the preparation of classroom reading teachers and 
speciallrits as astabllshed by the International Reading 
Association (19655 1968). 

Forty institutions 5 representing 97 • 3.^ of those surveyed^ 
responded to either the initial questionnaire or to one of 
the two following questionnaires sent to those institutions 
which did not initially reipond* Only one institution failed 
to respond . 
Analysis of Data 

Each returned questionnaire was analyzed and the course 
requirements and/or elactives in reading education and related 
areas at the under graduate and graduate levels were tallied i 
frequencies were determinedj and percentages computed* 
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Finillngs 

Slementarv Prorram^eg 

Thlrt;;-i dght Inst Itut ions ^ or 9?.0^ of those responding, 
offered programrres In elementary education. The extent to 
which these programmes included courses in reading education 
and related areas le Indicated in Table 1. 

Insert Table 1 about here 

The majority of elementary programmfcs Included preparation 
for reading instruction within general language arts courses» 
A separate course in the^ teachJng of developmental reading ^ 
was available at exactly one-half of the institutions surveyed 
and was required at less than one-third of these institutions. 
Seven Institutions required virtually no preservlce preparation 
In the teaching of reading, A eourse in corrective reading 
was available at less than one-third of the Institutions/ 
while a course in childrens' literature was offered at 
exactly one-half of the Institutions* 
Seoondary Prografr ^ if 

Twenty-four Inst Itutlons i or 60iO^ of those responding^ 
of fired programmes for the preparation of secondary teachere. 
Table 2 indicates the number and percentages of these 
programmes which included courees in reading education. 
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A course in developrnental riadlng was available at 
thirteenj or f^,2% of the Institutions surveyed. In all but 
one institution, this course was not a programM requirement. 
Corrective reading wan an.elictlve at five, or 20,8^' of these 
instltutinns. Only one Instltutinn clearly indicated that 
Its secondary English methods course Included preparation for 
the teaching of reading. No other methods coursfs In 
secondary content areas apT^earei to Introduce prospective 
secondary teachers to teachlnf the reading and study skills 
relatid to their subject areas. 
Grad^uate Programmes 

Thirteen institutions rgprBsenting 32,55s of .those 
surveyed orfered master's degrees in reading education, while 
six of these institutloni representine 15.0?i of those surveyed 
offerad doetoratas. Eight institutions located In saven 
provinces offered graduate proframtr.es which included the 
reading Gourses reconiaended by the International Reading 
Association (1968) for the professional preparation of special 
teachars of reading and reading clinicians. Only two graduate 
programmes (15. W included courses- which the International 
Heading Association ricompends for the preparation of reading 
consultants and supervisors. It should ha added that in • 
only two institutions were graduate proframmes apparently 
designed to give prospective reading specialists actual 
field experience. 
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Discussion 

Two limitations of this study affect the conclusions 
which can be drawn from the findings. The fir'-t results from 
the difficulty of comparing courses apparently falling within 
the same category but offered at different institutions,' 
Although course titles may be similar or even identical, the 
quality and content of courses may vary considerably. A 
second limitation relates to the duration of thepe courses. 
Most Canadian unjversity and colleee courses are given over 
an entire academic year. In some Inst itutlons 5 however, 
courses are offered on a semeste'r basis or according to some 
other schedule. In analyzing the data derived from this 
survey, no attemnt was made to distinguish amonp courses 
offered over different lensths of time. 

Despite these limitations, certain conclugions based on 
the findings of this study are varranted. The majority of 
institutions offering elementary education programmes 
Included preparation for reading instruction within more 
general language arts courses. This practlci is questionable. 
It is unlikely that future teachers can be adequately prepared 
to teach an activity aeconplex as riading within the context 
of broader courses, Moreoverj unless all students attending 
institutions where a coursf in reading educatlbn was not a 
requirement elected to take such a course (aseuming one was 
-available), some elementary teachers entered thfl field having 
received virtually no profespional preparation in the 
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teaching of readinf. This condition exists despite the 
racognized importance of the preservlne educati'^n of reading 
teachers for pupil achievement in readingi 

Equally serious is the situation with respect to 
preservlce preparation In elementary corrective reading. 
Despite general rGcognition of the wide range of pupil 
reading achievement in the elementary grades and the need for 
corrective teaching to meet the needs of pupils experiencing 
reading dlf f Icultles ^ less than one-third of the institutions 
offered a course in corrective reading* Another discouraging 
finding was that one-half of the institutions offered a 
course in chlldrens' literature, a neces.^ary accompaniment to 
any teacher's professional preparation for reading instruction. 

Almost one-half of the proirammes in secondary education 
did not Include a course in developmental reading* These 
programmea thereby failed to prepare secondary teachers to 
teach the rea'ilng and study skills necessary for successful 
student learning in the secondary grades* This shortcoming 
la especially serloue since secondary methods courses did 
not appear to consider the development of appropriate reading 
and study dkllls. In addition^ the fact that relatively few 
Institutions offered couraes Insecondary corrective reading 
reflects the comtnon but naive belief thatj because students 
somehow manage to enter the^ secondary grades, they bring with 
them and subsequently encounter no reading difficulties. 
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In sotne respectSi the most serious daficiencies in 
Canadian reading education exist in the graduati programmQs. 
The need for prof ispionally prapared readine Bpe^laligts to 
initiate, develop^ and administer reoding programcies in 
Canadian schools has been §'enarally accepted. Yet only two 
institutions offered programmes which met the minimum 
standards of the Intirnatlonal Readlni AflRoclatlon for reading 
consultants and supervisors, .\/ithout professionally trained 
personnel in these positions, the guldanca of refldlng prograracies 
will inevitably fall Into the hands of inadequately preparsd 
administrators. Moreover, only eight institutions offered 
programfflas suitable for the prsparatlon of special teachers 
of readinE and reading clinicians. These teachers are 
responsible for the diagnosis and treatment of childrens' 
reading dlf f icultlas . Without adequate teacher preparation, 
these difficulties will almost certainly remain ignored. 

The findings of this study Indicate that the future growth 
of Canadian reading education demands development and change 
In both undergraduate and graduate programmes. It is essential 
that ilaraintary education programmes Include a required basic 
course in the teaching of raadlng. It is also highly desirable 
that these programmes inciude a course in corrective reading 
in order that prospeetive elemintaryteachers; are prepared 
to remedy the reading difficulties to be encountered in 
their classes. In secondary prograDmes , the need to prepart 
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necondary teachers to teach the reading and study skills 
apnroprlete to learning in their respective subject areas ■ 
demsnds further recognition. At the graduate level| some 
exlstlnc proirarrmes require stringthsnlng In order to bring 
them to the level where they provide adequate professional 
preparation for reading speciallotSi It is equally necessary 
to establish mora graduate programmee for the preparation of 
reading specialists in provinces v/here such programmes are 
not avallabli. 
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TABIM 1 

COURSiSS OFFERED IN READING iJDUCATlON AND RELATED 
AREAS IN ELEMiSMTARY EDUCATIOhf PROGRAW.IES AT 
CANADIAN UICLVBRSITIBS AND COLLEGES 



Course Description Freq, 



Language Arts Excluding Reading 

Required 8 21,1 

Elective . ^ 5 13.2 

Total 13 , 31^.3 

Language Arts Including Reading 

Required ^21 55,3 

lleetlve . 1. 2,6 

Total 22 57,9 

Developmental Reading 

Required 10 ■ 26,3 

Elective 9 23,7 

19 50.0 

Correotive Reading 

Required X 2.6 

Blcctlve 10 26,3 

Total 11 2B,9 
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TABLE 1 (COmiNlJED) 





* 

Course Description 


Freq» 




Chlldrens - Literature 






Bequlred 


3 


7.9 


Sleetive 


16 


^+2.1 


Total 


19 


?0*0 



Note, — Thirty-eight Institutions offered programmes In 
aletnentary education* 
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TABLE 2 



COUHSES OfFERED IN READirm ED 


UCiVriON IN SEGONDARY fiDUC 


AT I ON 


PROGRAMKES AT CAKADIAM 


UNIVERSITIliS iiND COLLEGSS 




Course Description 


Frtq, 


% 


Developmental Reading 






Riquired 


1 


>.2 


Elect ive 


12 




Total 


13 




Correct IvQ Reading 






Hequirad 


0 


0.0 


Slactlve 


5 


20.8 


Total 


5 


20.8 



Note,— Twenty-four institutions offered proiramneg in 



secondary education. 
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Abstraet 

The relationship between teacher competence and pupil 
reading achievement is recognized. This study sought to 
determine the extent to which Canadian universities and 
colleges provided courses for the professional preparatlQn 
of' reading teachers and speciallatSf A quostionnalre sent 
to all rflevant institutions revialed that most elementary 
education programmes Included reading within language arts 
courses. Developmental reading was Included in" one-half 
of the programmes, corrective reading in one-third. One*half 
of aecondary educatlnn programmes Included developmental 
reading^ while one*flfth of thesi programmes Included 
corrective reading* Bight graduate programmes offered 
courses recorarnended for. reading specialists . Further 
development of programmes for the professional preparation 
of Canadian reading teachers and specialists. is needed. 



